had the chance.
One of the first departures from theorizing regarding vocational possibilities was a sharp turning from the job to the individual. An attempt was made to get a picture of the individual's assets and liabilities. Psychological examinations and tests were given to discover in which class of the generalizations already mentioned an individual's chances of succeeding were at a minimum. Then the individual was advised to keep away from that particular profession or trade. Some attempts were made to discover on the positive side for what profession or trade the person was best fitted. This, howler, usually resulted in the examiner or adviser discovering that the person who would be apt to succeed in one field gave indications that he would be just as able to succeed in several others.
More recently still, those interested in vocational guidance have tried to get at the individual's wishes and desires in regard to a vocation, after first estimating his assets and liabilities. This attack of the problem from the emotional, or motivation, side is a very important one and up to the present has received far too little attention in the study of vocational guidance, whether from the angle of child or job. At the present time, too, the tendency seems to be to study vocational guidance more or less apart from the individual. That is, the things which are receiving a great deal of attention now are (1) defining of "vocational guidance", (2) where and how vocational guidance should be done, and (3) who should do it. The fact (163) that an examination of the individual is negative rather than positive in its results seems to have somewhat dampened, for the present anyhow, the ardor for more intensive work along the line of the individual. This is particularly true among educators.
There is one side to the problem which has been given far less attention than any other and that is a study of the actual jobs which a child can get in a given moment in a given locality. If it has been decided that he is best fitted for a certain kind of work and he desires to do this particular thing, where can he be sent for the chance to do it? What are the chances for a beginner in that line? Where are the openings? What usually becomes of the young people who start in with this job? Several people have said that before we go any further in vocational guidance we had better get together and decide whether, after all, vocational guidance in its best and most efficient form will not have to be a very specifically localized thing. The generalizations which formerly held the center of the stage will play an important part as background for the person who is going to do vocational guidance but it looks for the present as if the best results will come from an intensive and thorough study of local conditions and will be determined by them in a very large measure.
Very little work has been done in trying to discover what positions the child of working age fills and is able to fill. Very little has been done in endeavoring to study specifically the actual positions into which the eighth grade, the high school, the college and even the technical school graduates actually go. A differentiation must be recognized here between the studies already made of the profession of lawyer, or teacher, the trade of carpentering or millinery, and a study which should be made locally of the people who take training in these fields and are actually holding such positions. The general studies cannot fail to be of value to anyone interested in vocational guidance, but the problem will have to be reduced to an intensive study of the locality in which the guidance is being done before we can get the best possible results for our efforts.
The problems of vocational guidance are many and they are far from being satisfactorily solved. While we are working on the problem of perfecting our means of determining the individual's abilities, and his adaptability for certain lines of work, we should certainly be making careful intensive and extensive studies of the openings which are available for the young worker, both before and after he starts working. This study aims to make a beginning toward the consideration of conditions as they actually exist today in the working world for 14-to 16-year-old children. This age is chosen for discussion because of the Pennsylvania law which provides that no child may work until he has passed his fourteenth birthday and has completed the sixth year of school. The law further provides that from the time he is 14 until he is 16 he must have a certificate of permission issued by the school authorities for every position which he holds.
The Problem.
From July, 1918, to June, 1919, Thirty-three children had worked in the same place before and knew of openings so that when they became dissatisfied somewhere else they went back to their former employer and asked to be taken back. Thirty-three cases here reported indicate that the employer is frequently willing to take the child back. We must remember, however, that during the time that this study was being made youthful labor was in great demand. The remainder secured their positions in some more or less random way, through a teacher, an attendance officer, the minister, a business school or the municipal court.
Friends and relatives who figure so largely as means of obtaining positions do not take into consideration the individual desires, competencies and health of the children for whom they secure jobs nor do they usually know very much about the jobs which they get. Certainly trained people are needed to determine the child's competency; to get at his desires; to look into his health problems and finally to secure for him the best job possible. These same people ought to help the child over his difficulties in adjusting himself to his work. They should be available at all time for the child to consult when he needs advice and guidance in his work. The turnover rate in this group is very high. Consultation with trained counselors would reduce this constant changing by getting the child into a place for which he was better fitted and then helping him to stick there. Junior Employment Bureaus are giving these children guidance and advice and helping them secure positions, the best attempt which has been made so far to handle this proposition. As they now exist there are many criticisms of these bureaus which can be offered. One of the most conspicuous of these is their distance in most cases from the place where the child is working. Wages.
It was found in interviewing these children that those who were getting a certificate for the first time were the ones who did not know what they would earn. There were 210 children in the two groups who were not informed as to wages. After they had held over two positions and were applying for the third, or fourth certificate there were very few cases in which the child did not know his wages beforehand.
The child becomes more wise and wary, less trusting and dependent, as his working career progresses. He learns to find out before he signs up for a job, the wages, hours, something of the working conditions, the work he is expected to do and so forth. When he first starts out a job is a job and they all seem pretty much the same to him.
Experience teaches him some of the "tricks of the trade".
From the tables it appears that there is a great variety of wages but in reality most of these earn from $5 to $8 a week. In cases where the wages are given as more it means that pay for time lost while at continuation school will be deducted from the amount specified as the wage. Where it runs $5, $6, $7, it means in general that pay for the time spent at Continuation School has already been taken off and the amount stated is what the child will actually receive each week.
The fact that nearly one-third of these children did not know how much they would earn points to the fact that the financial aid which the child would bring into the home was not a vital factor in many cases. At the time these interviews were held the parents were earning good wages and this further emphasizes the fact that the families were not in desperate straits financially. There probably were cases in which the financial help furnished by the child contributed very materially to the support of the family. It is to be regretted that it was impracticable to investigate the financial situation in families of these children and to determine in how many cases the child's financial help was necessary. The number of cases giving financial necessity as the reason for leaving school serves as a mask for a great many reasons, one of which, dissatisfaction with the school, has been pointed out. For this reason, the figures give a very inaccurate idea of the real situation. With the exception of typist, which was the plan of ten children taking up a trade, dressmaker, travelling salesman and clerk, the rest of the plans are varied and cover a wide range of possibilities. Most of these children, however, were not even considering whether they would eventually be self-supporting or how soon this could be accomplished.
Conclusions.
From the results obtained in interviewing these 908 children it may be concluded that the indications which led to this study had real significance.
1. A large number of these children leave school to go to work as soon as their age and grade permit them to get working papers.
2. Their reasons for leaving are due largely to dissatisfaction with school, either their own or their parents. The pressure of financial difficulties is a factor but it is frequently over-estimated by parents and children, due to discontent with school.
Even in times when work is plentiful and wages high, large numbers of children leave school, which shows that financial pressure at home is not the great cause for leaving. Furthermore, the small amount which they earn per week does not materially increase the family budget. The dislike of school and the urge to work and earn money for the "frills" which the family cannot supply are far more frequent causes for leaving than any real need for money.
3. The study of school reports shows us that these children do not come from the successful group in school. The fact that they dislike school undoubtedly is often due to inability to get along in school. The curriculum does not suit their needs or abilities. These children do not conform to the hypothetical average type for whom the curriculum is planned so they drop out, "not liking school" or "compelled by financial necessity to leave".
4. 8. They need some organized system of securing definite information as to where opportunities for work exist in their community and how they can best take advantage of them. These children need to have all the vocational possibilities put before them; they need to know something of the competencies and training required for each profession, trade, occupation or job and also of the nature and conditions of the work involved.
